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Integrating the Arts for Student Success
LAFund@MusicCenterLA Year 2

BACKGROUND
Year 2 will see the initiation of a collaborative residency process that
puts the classroom teacher in the driver's seat. – Year 1 Final Report
In Year 2 of our LAFund@MusicCenterLA project we built on relationships and strategies
explored by participants in Year 1, refining and expanding both within The Music Center's "Ten
Model Lesson" signature pedagogy. Incorporating complementary roles for classroom teachers
and teaching artists – as well as leadership expectations for principals and other administrators –
the project's shared delivery approach supported a tremendously rich process that included
professional development, classroom instruction and coaching, convenings and working
sessions, collaborative planning and teaching, and piloting of integrated curriculum designs.
During Year 2, as in Year 1, we sought to maximize the impact, value, and sustainability of our
work with our five partner schools by positioning the arts and artmaking in ways that could
catalyze innovative instructional approaches and reveal useful new frames for high quality
teaching and learning. LAFund@MusicCenterLA has shown us again that our long-term goals
are attainable only when our work is deeply embedded and allowed to evolve within existing
infrastructures and processes.
Goals and Objectives
When we launched the LA Fund Project two years ago, we viewed it as an opportunity to explore
and test a number of strategies associated with interconnected goals and objectives. The
underlying assumption was that, at the classroom level, teachers can engage students in deeper
learning when instruction 1) is thematic and 2) weaves "core" curriculum into artmaking
knowledge, skills, and understanding. Broadly,
GLOBAL GOALS: Integrating the Arts for Student Success
• Participants (students, teachers, and school leaders) will be able to sustain long‐term arts
education efforts beyond the scope of more common short‐term strategies.
• Teachers, principals, and district leaders will better understand the value of the arts in
connection with the Common Core Framework, as well as tangentially with LAUSD's
ELL Master Plan and Educator Growth and Development Program.
OBJECTIVE: High quality professional development
o At the classroom level, teachers will learn how to engage students in multifaceted
knowledge acquisition through thematic, project-based activities.
OBJECTIVE: New curricular materials and program for professional development in arts
integration strategies and practices.
o The Music Center will publish and/or distribute a collection of arts-integrated
curricular materials and instructional protocols. These may include workbooks,
exemplars, activities, and/or assessments, available to potential users in a variety of
formats and outlets.
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Each year of the project builds on, adapts, and improves the work of the previous year. While in
Year 1 teaching artist/classroom teacher pairs "investigated how existing arts integration
curriculum can be revised or adapted to support student expectations in the Common Core
Standards," in Year 2 classroom teachers designed and led new arts-infused curriculum units in
partnership with their teaching artists. The three years can be best understood as three phases,
with corresponding objectives and strategies; here, we have featured the framework for Year 2.
 YEAR 2: CREATE, PERFORM, & RESPOND
Using emerging understandings and promising practices from Year 1, teachers, teaching
artists, and program staff will refine and begin to field test teaching guides and model
lessons. Teaching artists and teachers will be tasked to share delivery of pilot activities and
units, with the classroom teachers expected to move from observer/assistant to co-teacher of
selected lessons. Successful curriculum, instructional design, and assessment materials will
be modeled and participant input sought on presentation, production, and dissemination.
Included in this report are Sample Lessons conceived and developed by classroom teachers in
collaboration with their teaching artists (Appendix E).
Program Design and Participants
Teachers from four of the five schools we worked with in Year 1 continued with us in Year 2;
the fifth school, San Fernando Middle, was replaced by LAUSD pilot school, San Fernando
Institute for Applied Media.
Twenty teachers and 475 students in grades 6-8 (Table 1) participated in trainings and
residencies taught by Music Center teaching artists in theatre, visual arts, and music.
• Institute for Educators (at The Music Center, 40 hours, summer 2014; at selected schools,
10 hours, fall 2014)
• In-school Artist Residencies (10-13 weeks, one hour per week; 4 residencies per school)
• Ongoing artist/teacher partnership activities (planning, curriculum development,
assisting, coaching, evaluation)
• Year-End Convening: Reflection, learning, and planning (May 29, 2015)
Table 1. LA Fund Year 2: Schools, Teachers, Grade Levels, and Students
School

Grade 6 Grade 7 Grade 8

Berendo Middle School

3

John Adams Middle School

4

San Fernando Institute for
Applied Media

1

South Gate Middle School

3

Sun Valley Middle School *

2

1

13

3

TOTALS

Grades
6, 7, 8
1

2

4

84

4

88

4

87

1

4

85

1

4

131

3

20

475

1

1

Total
Total
Teachers Students

* aka Sun Valley Engineering and Technology Magnet
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With its emphasis on professional development for educators, Year 2 of our LA Fund Project
continued to prioritize teacher contacts – training, coaching, modeling, and supporting. Table 2
illustrates the overall teacher contact hours for Year 2; however, it should be noted that each
individual teacher worked with his/her teaching artist for anywhere from 22 to 58 hours
(including classroom instructional time).
Table 2. LA Fund Year 2: Cumulative Teacher Contact Hours
Planning/Coaching
Hours
(One-on-one)

Direct Professional
Development
(Group)

Total Classroom
Instructional Hours
(Teacher + Students)

Total Teacher
Contact Hours

77

60 *

203

340

* 11 teachers attended the 40-hour summer Institute; 9 teachers attended one of two 10-hour "mini-Institutes" at
their schools at the start of the school year

Schools, Students, and Teachers
School demographics (CDE; Figures 1-3) were essentially the same as in Year 1 – as noted last
year, the student population on the whole lacks diversity and is considered socioeconomically
disadvantaged (high rates of FRPM eligibility and low parent education levels).
Figure 1. Year 2 Student Race/Ethnicity
94.2%

(5-schools mean)
Asian/Other
1.8%
African American
1.3%
Hispanic/
Latino
95.9%

White
1.0%

Figure 2: Year 2
English Learners and
FRPM Eligibility
(5-schools mean)

20.9%

Graduate school

1.6%

English Learners
College graduate
Some college
High school graduate
Not a high school graduate

FRPM

4.6%
12.4%
30.0%

Figure 3. Year 2
Mean Parent Education Levels
(5-schools mean)
51.2%
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Our LA Fund teachers are both experienced
and committed. On average they have been
in the classroom for nearly 13 years – 11 of
those in middle school. Half hold master's
degrees, and over half have received one or
more supplemental credentials. Their varied
backgrounds stretch from fields as diverse
as Criminal Justice and Urban Learning to
Special Education and Latin American
studies.
Teachers from Adams Middle plan with
teaching artist John Zeretzke.

ASSESSMENT: INSTRUMENTS AND PROTOCOLS
For the second year of our LA Fund Project, we took a somewhat different approach to
monitoring and evaluation than we had for the first. In Year 1, we developed several mixedmethods instruments that allowed for pre-post, primarily quantitative measures of self-reported
teacher effects (e.g., perceptions of learning, changes in values and attitudes, observations of
student learning, "experiential" factors, etc.). In contrast, our Year 2 evaluation workplan was
conceived to complement and enrich findings from the previous year. Using formal and informal
approaches, we balanced quantitative documentation of service delivery goals with qualitative
data collection protocols, analyzing and synthesizing thematic patterns to better understand what
did or did not work and what processes or mechanisms might be responsible for observed
outcomes.
Formal Methods
Teaching Artist Focus Group. A semi-structured 2.5 hour focus group was conducted by an
outside evaluator. The primary aim was to model promising and effective practices in
instructional partnerships (teaching artist  classroom teacher  school), to identify common
characteristics of such partnerships, and to determine if our project design had achieved desired
outcomes for Year 2.
Participant Feedback Form. A 23-item mixed-methods questionnaire (Appendix A) distributed
at the Year-End Convening. Sixteen teachers attended the convening; 15 completed the Form for
a response rate of 94 percent.
• Fifteen scaled items ("Strongly Disagree" = 1 . . . "Strongly Agree" = 4; theoretical scale
mean 2.5)
• Three multiple choice items with free comment space/sub-items
• Two "Yes/No" items
• Three open-ended items:
o Item16. What aspects of this year's LA Fund Project were the most effective for you
and your students? The least?
o Item19. What resources or additional support do you think you'll need to apply what
you've learned in Year 2 during Year 3 and beyond?
o Item23. Thoughts, comments, insights, requests: What have we missed that you really
want us to know about your and your students' experiences this year?
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Year-End Convening. Held at The Music Center on May 29, the six-hour Year-End Convening
was attended by 16 classroom teachers, four Teaching Artists, program and Center staff, and
invited guests. After a comprehensive review of to-date accomplishments and discoveries,
teachers and teaching artists worked individually and in break-outs to generate Knowledge and
Skills Continuums (Appendix B), document school- and classroom-level effects (Appendix C),
and begin planning for Year 3.
Ongoing observation and documentation of classroom activities. "Snapshots" of individual
residencies were created using curriculum materials, student work, videos, photographs, FAQs,
and field notes collected by program staff and an outside evaluator over the course of the school
year. Snapshots were compiled and made available to teachers, principals, and other participants
using Prezi presentation software (see Appendix D for a snapshot of Patricia Rivera's Social
Studies class at Adams Middle).
Informal Approaches
Throughout the year, teaching artists and
program staff scheduled meetings to
monitor progress, address challenges, and
manage activities. Staff visited classrooms
and schools, collecting formative data used
to troubleshoot and improve service
delivery functions. Teaching artists used
program materials to document their dayto-day tasks and questions, as well as to
generate ideas and record observations.
While used primarily for monitoring and
management, informal data were
incorporated where appropriate and
sufficiently credible.

Music + Ancient Civilizations:
Teaching artist John Zeretzke at Adams Middle.

FINDINGS AND TAKE-AWAYS
LAFund@MusicCenterLA has supported not only robust relationship building, but also the
development of a more mature program design than is typical: A three-year arc allows for
periods of reflection and experimentation, for students and teachers to learn from each other, and
for increasingly nuanced planning of lessons and activities. Some of what we have learned is
unique to the project, some reflective of prior experience – the latter being of particular interest
as we enter Year 3 and begin to test replicable models, lessons, and instructional frameworks.
Give the variety of approaches we incorporated into our evaluation workplan, we have loosely
divided our discussion of findings and take-aways into two sections that draw from different
assessments, sources, and questions.
1) Modeling Effective Instructional Partnerships: Teaching Artist Focus Group
2) Teacher Learning, Perceptions, and Experience: Participant Feedback Form
Modeling Effective Instructional Partnerships
Much of the conversation surrounding arts education remains enthusiastically anecdotal – an
understandable situation in light of the field's often-marginalized status in the educational
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community. What a structured inquiry process makes available, however, is evidence for or
against the folk wisdom of practitioners, and additionally makes possible the level of modeling
needed to 1) replicate and disseminate what's working 2) fix or eliminate what's not working.
While assessing how, why, and how much
students learn in and through the arts is a
critical area of research in the field,
LAFund@MusicCenterLA is at its core a
professional development program: If
classroom teachers can gain the
knowledge, skills, and understanding
needed to use arts-based strategies "across
the curriculum," arts education dollars may
have more effect than when they are spent
purchasing assemblies, field trips, or
discipline-based arts training.

Shared Delivery
Although a number of definitions of shared
delivery are currently used in the field, for our
purposes we view it as an educational partnership
between a provider entity (e.g., program staff
and teaching artists from The Music Center),
schools/districts (e.g., leaders at project schools
and LAUSD), and classroom teachers (e.g., both
individuals and/or grade level/subject matter
teaching teams).

LA Fund Teaching Artist Focus Group: Findings and Take-Aways
Having collected significant data regarding the importance of teacher-teaching artist
relationships in predicting and shaping effective instructional partnerships, we felt the LA Fund
Project would be an ideal opportunity to explore and describe a variety of those relationships
from the perspective of the teaching artist. In late June 2015, we conducted a moderated focus
group using a semi-structured interview guide that included questions such as:
• Think about a class or activity during Year 2 when you had a real "a ha" moment – when
you thought "this is really working, this has come together!" What was happening?
• Think about the person you would consider your most engaged classroom teacher. What
2-3 characteristics define him or her? What behaviors and interactions?
• Think about your most effective classroom relationship(s). What happened? What
facilitated excellence? What did you do, what did the teacher do to "make it work"?
• Your school and classroom: What were the most important factors for fostering a great
learning environment? Physical order? Emotional support? Safety, trust, cohesion?
Attended by all four LA Fund teaching
artists, a moderator, and a research
assistant, the focus group was recorded
electronically and transcribed.
Following Creswell (2002), the data
corpus was segmented and coded, then
analyzed through a process of first,
collapsing codes into meaning units
and, second, synthesizing meaning units
into themes.

Teaching Artist Kate Randolph "works it" with teachers
at the 2014 Summer Institute

Themes. LA Fund teaching artists
devoted significant time to developing
and evolving the project's conceptual
frames, curriculum, and instructional
approaches – both with each other and
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with their teacher teams. They clearly care deeply about their work, about nurturing close
relationships with teachers and students, and about what might (or should) happen next.
Emphasizing replicable promising practices – what worked and why – four pivotal themes and
associated sub-themes emerged from their passionate and lively discussion. Using representative
quotes, we have compiled "composite portraits" illustrating the essential nature of each theme.

THEME: THE TEACHER

I have an open mind, and I'm
willing to learn.
– Participating teacher

I really want to re-energize my
teaching.
– Participating teacher

South Gate teacher Janet Galvez.

W

hat characteristics distinguish teachers who successfully integrate the arts into their
classroom practice from those who don't or can't? "Openness, willingness, and
flexibility. Bottom line."

"The ones who have buy-in."
• As individuals they are "very eager, very willing."
• As a group or teaching team, they are "completely on board."
"Fearless in spite of their fear."
• They may be insecure but they're open to considering new things and trying them.
• None of the teachers I was working with this year were at all threatened.
• [They all have] the ability to laugh when things go wrong, see it as a teachable moment
and not get defensive.
"They value art."
• No experience or training in the arts is necessary; however, [our teachers]. . .
 . . . highly and personally value the arts and artists of any kind.
 . . . may have different levels of expertise but they value art.
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"Fundamental respect for the students."
• They are deeply committed to their students and the success of their students, [they are]
thoroughly prepared.
• They genuinely want their students to be successful. They're not just putting in time.
"They want to learn and grow as teachers."
• How do you stay alive as a teacher? How do you keep going as a teacher? How do you
avoid burnout? A part of what we're doing is that we're helping them to become
reflective, lifelong learners.
• There's personal growth that teachers are looking for as well. They are true lifelong
learners, deeply committed to their profession.

THEME: THE RELATIONSHIP

The most effective aspect of this
program was working with my
teaching artist.
– Participating teacher

Teaching artist Joan Harrison in the classroom with
South Gate teacher Carmen Bueras.

H

ow are effective instructional partnerships started, developed, and sustained? All of our
LA Fund teaching artists agreed that it is "so important to be intentional about how
you're going to work together . . ."

". . . right from the beginning."
• How do you start your relationship with these strangers? How are we going to work with
them? Are we going to communicate with them second-hand, through the principal or
[LA Fund program manager] Emily? Or up front, face-to-face? How is that relationship
going to flourish?
• [I met my teachers] "in process," we didn't sit down and talk it out, we didn't discuss
things over and over and over. They got on their feet, they had a workshop, they
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experienced exactly what I was going to do when I started the project. So they "did" as
students what they were going to teach. They saw me model it, they did it, they saw me
model it again in the classroom, they saw their students do it. Then it becomes more team
teaching and then it just – you know, gradually they take more of the lead.
"Being in a room together."
• It was a blessing to get to plan with all the teachers, have them all in the same room and
plan out the calendar with all four of them, together, talking.
• Being in a room together to discuss what the year is going to look like, to pre-plan with
them. I think that was so powerful because we didn't have a broker in the room. It was
just us.
• Teaming up in the school was imperative to really get it to flow.

THEME: THE WORK

As a classroom teacher, I was
stretched from my comfort zone
when asked to perform. I was
nervous but successful. This
energized me, but more importantly
helped me to understand what my
students will go through.
– Participating teacher
Clockwise: Music + Ancient Civilizations (Adams, teaching artist John Zeretzke); Visual arts + Social Studies (South Gate, teaching
artist Joan Harrison); Earth Science + Theatre/Playwriting (Sun Valley, teaching artist David Guerra).
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I

n an arts integrated classroom, how does arts content knowledge connect with other
subjects? How does an effective teaching artist define her or his role as a practicing artist
within the non-arts classroom? What works in a co-teaching classroom?

"I am their artist, they are my teachers. I'm in their world. "
• They have to be able to see the value, how it serves their discipline and their content,
their subject.
• I am their artist, they are my teachers. I'm in their world. They function best within their
world, in their space. What language do they use when they write things up? How are
they evaluated? If this is what my teachers are accountable for, then that's what needs to
matter to me.
• I go out of my way to let the teachers know that I'm protective of their content and their
time.
• You're on their curricular map, they're not on yours.
"She appreciated specific ways to start."
• You have to be specific with every teacher, to each teacher's needs . . . "How can I
support her process to build curriculum?" To be specific about our benchmarks, about
what we're going to work on that day, about our objectives.
• She appreciated specific ways to start. Just those simple foundational things we take for
granted, you know – foundational protocols or foundational understandings of an art
form really matter. And then finding specific texts that align with whatever unit that
they're studying. Because that's what they value, that's what they want, that's what they
need.
• We have to cater to their needs, right? To be very specific and offer them as much
information as possible so they can repeat it and adapt it when they do their lesson later.
They can use my model to scaffold that day.
"They're really fearless on their own."
• I needed to have lots of resources for
them, because they’re really fearless on
their own.
• My work is to really go in and find these
essential pieces that she needs, get all the
resources that she needs on file so that she
can hand them out or use them as she sees
fit.
• I would give them follow-up assignments
so they could continue to work with their
students [between my visits]. I felt that
was the best way I could lead.
• It became clear this year, the importance
of leaving files for each teacher with all
variety of little resources and things to use
and to share with each other.
Visual Arts + Earth Science: Teaching artist Joan Harrison
at South Gate Middle.
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THEME: THE SCHOOL

T

he final component of effective instructional partnerships is the school (and by
extension, the district). Is there commitment from leaders, availability of supplies, clean
classrooms, a culture of achievement? What nourished – or not – success during Year 2?

"Teachers either feel supported or they don't."
It would be great to have
• What's most important is support from up top –
professional development
systemic throughout the school, it's a school's culture.
on arts topics and to hear
• These are teachers who are totally supported by their
our administrators talk
principals, by the administration.
about supporting art and
• That commitment [from the administration] signals to
the classroom teacher that first, this is important,
creativity in the
second that this is going to be fantastic, then that we
classroom.
– Participating teacher
are here to support you, and finally that you,
personally, are going to benefit.
• It doesn't have to be paradise but if there's a feeling that things are positive and the
teachers are well supported, there's a much better flow. It may not be the most elegant
model but it has to be non-toxic. It goes back to that administrative support, even if it
isn't a wealthy school – teachers either feel supported or they don't. They feel that their
administrators are either honest or that they’re liars.
"Magic things can happen at school."
• When I come in we're going to create
some special stuff, right? But when I
leave, don’t forget that that special
stuff gets created here, in this
environment, in this space. This is
where that special thing happens, and
you behave differently when you come
into this space because this is where
the special thing happens.
• This is our classroom. This is our
community – this is where you spend
your day. And it's all about the
possibilities that can happen in this
space – "hey, magic things can happen
at school! This is your room, this is
what we do, you deserve clean spaces."
Theatre/Playwriting + Science: Teaching artist David Guerra
"An environment of respect."
at Sun Valley Middle.
• A safe learning environment, wherever
that is, reflects how I feel towards them, which is that they are worthy of respect. I am
trying to establish an environment of respect for them.
• Because the kids feel it, they feel it when they come into a filthy environment. The
message being sent to these kids is, "We don't respect you, we don’t value you, we don't
cherish you. You do not matter."
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Teacher Learning, Perceptions, and
Experience
Our Year 1 evaluation examined self-reported
teacher learning and satisfaction; rather than revisit that inquiry, in Year 2 we administered a
Participant Feedback Form (PFF; Appendix A)
at the Year-End Convening and compiled
break-out session responses. The latter can be
found in Appendix C; our interest here is on the
most useful takeaways from the PFF.
Theatre + Math: Teaching artist Kate Randolph at SFIAM.

Participant Feedback Form: Findings and Take-Aways
The PFF was designed to help us "learn more about it" – what happened, what worked, what do
participants want, how can we help them in the future? In combination with information from
other sources, the instrument serves as both a formative guide (future improvement) and a
summative appraisal (past effectiveness) during planning and evaluation.
♦ How would you improve the LA Fund Project in Year 3? (check all that apply)
Importantly for Year 3 plans and strategies, more time with the teaching artist was noted as a
priority by 13 respondents – specifically:
• "I'd like more planning time with my teaching artist."
• "I want more classroom time with my teaching artist."
Additionally, teachers want cultural experiences for their students: 14 of 15 respondents
selected "I want Music Center On Tour to come to our school," and 12 marked "I want to
bring my kids to The Music Center." They also want their colleagues to participate in the
program and to "learn more about what other schools and teachers are doing."
♦ When the teaching artist was in your classroom, which of the following was the most
common instructional relationship you had with him/her?
Thirteen teachers reported they had moved from passive observer to engaged partner
("assisted" or "team taught," 87 percent). An indicator of their growing skills and confidence,
several also commented that they assisted the first time an activity was presented, but taught
it themselves in the next class or even in another, non-LA Fund class.
• Eight respondents said they were most often actively assisting the teaching artist.
• Five indicated they team taught the lessons.
• Two reported they primarily observed while the teaching artist taught.
♦ If you taught any of the lessons on your own, in the same or another class, did you
adapt them in any way?
Only two teachers did not teach LA Fund curriculum on their own; seven both taught and
adapted lessons, while the remaining six "taught them but tried to do them the way we did
when my teaching artist was there." That 13 of 15 respondents implemented individual
lessons or other project curriculum on their own in Year 2 (something not seen in Year 1)
speaks strongly to the gains in teacher knowledge, skills, and understanding.
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♦ Effectiveness, Adaptations, Resources, and "What have we missed?"
Looking finally at the PFF's four open-ended items, responses ranged from high praise and
appreciation to specific suggestions about scheduling and materials. In brief, teachers want:
• More time with the teaching artist – classroom instructional hours and coaching sessions.
• More professional development, in varied arts disciplines and arts integration strategies.
• Cultural experiences for students and teachers.
Visual Arts + Earth Science: Teaching artist Joan Harrison
at South Gate Middle.

PATHWAYS OF CHANGE
Since 2011, in addition to measuring constructs and outcomes specific to each project, we have
been collecting data across The Music Center's Artist Residency programs using the same or
similar items and instruments. We have looked for common factors that we believe, in general,
are necessary if not sufficient for the shared delivery of arts education services to succeed
(whether integrated or discipline-based). They include:
1) Aspects of instructional partnerships (relationships, curriculum, workplans, etc.)
2) Characteristics of schools, students, teachers, administrators, and providers
(teaching artists, program and agency staff, etc.)
3) Expectations for student learning in the cognitive (knowledge), affective (socialemotional), and psychomotor (skills) domains
Findings from Year 2 of the LA Fund Project, while interesting and useful in themselves,
become even more compelling when viewed as (potential) causal processes and explanatory
mechanisms. How does a shared delivery model work? Are there "make or break" requirements
in terms of common factors that could guide how we select and assign teaching artists, how arts
disciplines are matched to non-arts content, what and where resources are allocated, which
classroom teachers are targeted for arts PD?
To better understand how components of a shared delivery design interact to support student
learning, we have drawn on Tate's (2005) Pathways of Change model (Figure 4) to map direct
and indirect relationships (solid and dashed lines) between teachers, providers, and schools and
their contributions to student learning in and through the arts. We have used red lines and
colored shapes to locate where findings from both Year 1 and Year 2 might "live."
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Figure 4. Shared Delivery of Arts Education: Pathways of Change (Tate, 2005)

Leaders &
Systems

Service
Provider

Districts
Feeder networks
Schools

Organization
Teaching Artists
Program Staff

Teachers

School Characteristics

Teaching in
and through
the arts

Risk (mitigate) and Enabling
(strengthen) Factors (Table 3)

Student Characteristics
Students

Risk (mitigate) and Enabling
(strengthen) Factors (Table 3)

Learning in
and through
the arts

LEARNING OUTCOME
Cognitive Domain

LEARNING OUTCOME
Affective Domain

LEARNING OUTCOME
Psychomotor Domain

KNOW
Factual
Conceptual
Procedural
Metacognitive

FEEL
Receive
Respond
Value
Organize
Characterize

DO
Reflex movement
Basic fundamental
Perceptual/responsive
Strength/agility
Skilled movement
Non-discursive
communication

(Krathwohl, Bloom, & Masia, 1971)

(Harrow, 1972)

(Bloom's Revised: Anderson &
Krathwohl, 2001)

14

Table 3 suggests a number of school and student characteristics that might be considered
mediating or moderating variables. This is by no means an all-inclusive list – recently developed
indices and frameworks such as LAUSD's Arts Equity Index and California's Local Control and
Accountability Plan also account for factors such as the number of foster youth, definitions of
school climate, and rates of parent involvement.
Table 3. Risk (mitigate) and Enabling (strengthen) Factors, Schools and Students
School Characteristics
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

FRPM eligibility
EL/RFEP status
Parent education
Race/ethnicity
API/other achievement test index
Disability
Mobility
Year round indicator
Teachers w/full or emergency credentials
GATE enrollment
MEP enrollment
Enrollment by grade
School Climate Index(es)

Student Characteristics
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.

FRPM eligibility
EL/RFEP status
Parent education
Race/ethnicity
API/other achievement test index
Disability
Mobility
Parent involvement
GATE status
MEP status
Grade and/or developmental level
Social/behavioral/emotional skills
Prior knowledge

"Shared delivery" means exactly that: Successful achievement of priority outcome goals (teacher
development and motivation, student learning, systemic institutional change, school reform, etc.)
depends on each component of the model working in concert. A brilliant teaching artist cannot
overcome an indifferent school principal; a dedicated classroom teacher cannot drive instruction
in a chaotic learning environment; a committed district leader cannot achieve arts learning
benchmarks without community partners; and a motivated student will not learn either in or
through the arts without a skilled teaching artist guiding, demonstrating, and celebrating her
efforts. We are in this together.

CHALLENGES, CHANGES, AND YEAR 3
A year ago, we identified five "issue areas" that we anticipated would continue to be challenges
in Year 2.
1) Prior Participant Knowledge. In Year 1, "we found early assumptions about readiness
and knowledge had to be revised and activities scaled back."
2) Time as a Critical Resource. "Teachers want to do more," we noted in Year 1, but
"given the overwhelming demands [of their job responsibilities] . . . they simply cannot."
3) Matching Arts Disciplines with Non-Arts Subjects. Arts integration is a slippery
concept for classroom teachers because in practice (if not in theory) "not all arts
disciplines are good matches to all non-arts subjects."
4) Best Laid Plans . . . and Paperwork. "Too much paperwork" was an ongoing – and
justified – complaint in Year 1, as was the expectation that teachers would be developing
lesson plans in both their arts discipline and their non-arts subject matter.
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5) Attrition. We replaced eight of our original 20 teachers between Year 1 and 2; now, at
the start of Year 3, we'll be replacing four Year 2 teachers.
Of these five, none were as problematic as expected. Teaching artists discovered that
transitioning from the first year to the second (helped along by a new approach to the Summer
Institute) was an "additive process. Teachers who were the 'first year teachers' were now 'the
masters' in the second year. . . They definitely felt more ownership over it."
• The second year went so smoothly – we covered twice as many concepts and activities.
The model really lends itself to that. Because both of us were familiar with the content
and with the relationship [between the artist and the teacher], we were able to do so
much more.
• The more they know, the more they own it. I may have my way of doing it, but they're
going to take what they want and they're going to add their own stuff, and boom! It
works.
Time – to work with the teaching artists, to develop curriculum, to keep up with pacing guides,
to revise instructional approaches – is always in short supply. However, because we had "made
changes to significant components of the project design" (Year 1 Report) that stressed
backwards-mapping from non-arts content and introduced an observing/leading approach that
targeted five (not 10) Model Lessons, classroom teachers reported feeling much less pressured.
They were able not only to integrate their new knowledge and skills more successfully but also
to follow up between sessions with "leave behinds" and their own inventions.
• At least half my teachers did a lot more follow-up in the classroom this year. It was
familiarity with the material – the first year they weren't that comfortable with it. This
year they followed up during the week, generated new ideas, developed new activities.
Questions about arts disciplines, overwhelming paperwork, and attrition were occasional talking
points in Year 2, but far outweighed by the deepening and trusting relationships between
teachers, artists, and students; the successful modifications to the program design; and by
participants being more at ease with and believing in the work.
• As people develop, they learn to see and they understand what they want and what they
need.
A critical challenge we faced in Year 2 was internal to The Music Center. Throughout 2014, our
Board of Directors worked closely with a team of consultants to chart a course for a vital and
sustainable future – reviewing ten years of financial data (including sources and trajectories of
earned and contributed income), interviewing key stakeholders, and aggregating information
from a number of research studies commissioned by the organization. Based on the team's
findings, board and senior staff created a multi-year plan centered on a balanced financial model
and rooted in our mission to create new opportunities for arts learning and participation.
Opportunities in which compelling, inventive programming is a connecting force that can
transform lives and strengthen community through the performing arts.
Currently, The Music Center is in a period of significant transition. Stephen Rountree, President
and CEO, stepped down in December 2014, and his successor, Rachel Moore (previously
Executive Director of the American Ballet Theatre), will begin in October 2015. Mark Slavkin,
Vice President of Education, left in late 2014, and the board is currently conducting a nationwide
search for his successor. Our revised institutional budget also resulted in staff reductions in
Programming, Advancement, and Education. However, funding, workplans, and teaching artists
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for Year 3 of the LA Fund project remain in place, with senior program manager Patrice
Cantarelli taking over for Emily Mahon.
We are truly looking forward to welcoming Ms. Moore in October. She has emphasized her
commitment to both community engagement and arts education – in schools and at our
downtown campus – and we are even now planning for a revitalization of our public spaces and
a refreshed slate of programming for learners of all ages.
Teaching artists John Zeretzke and Kate
Randolph working with teachers at the 2014
Summer Institute.

Next Steps: LAFund@MusicCenterLA Year 3
New knowledge, new skills, new understanding, new relationships – a great deal of learning and
transformation happened during the first two years of our LA Fund Project. Our initial goals and
strategies have evolved tremendously since early 2013, and our Year 3 workplan reflects our
original intent while taking into account what we – our partners, teaching artists, and program
and organizational staff – have discovered and explored. Early on, the structure for Year 3 was
conceived to complement and extend the overarching objectives that guided Years 1 and 2.
 YEAR 1: INQUIRY & INVESTIGATION
 YEAR 2: CREATE, PERFORM, & RESPOND
 YEAR 3: CREATE, PERFORM, & REALIZE
Continuing to use a shared delivery model to support teacher autonomy in the classroom,
Year 3 of the project will see participants implementing fully the instructional units they
have co-designed with teaching artists and colleagues. Concurrently, The Music Center will
work with "more knowledgeable others" outside the organization to audit, edit, and polish
lessons and frameworks, as well as to design and produce a variety of curricular
materials shareable on different platforms.
As so eloquently articulated by our teaching artists, our approach to arts integration is grounded
in the world of K-12 teaching and learning: The values, perspectives, and expertise of educators.
This is in contrast with the customary artist-driven approach to training in an arts discipline. The
latter can too often mean an artist delivering a set of lessons while the teacher sits in the back
grading papers. Working with "more knowledgeable others" is a cornerstone of our shared
delivery model – we are the artists, they are the educators, what can we make together?
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In this final phase of the project, classroom teachers will become the experts, with teaching
artists taking on the roles of observer, coach, or mentor depending on the circumstances and
particular needs of their teachers and students. While the focus of our plans and activities
remains on teacher training and curriculum development, students will continue to benefit from
hands-on artmaking activities and engagement with professional artists. A timeline for the year
can be found in Appendix F.
Planning for Year 3 has and will continue to be a shared process between classroom teachers,
principals, teaching artists, and program staff. Needs, suggestions, and requests gleaned from
assessments discussed elsewhere in this report include:
•

Professional development and student learning
 I would like more art education for myself and more time to plan and teach together.
 Professional development in music or simply being guided by our teaching artist.
 I think we should have a list of skills that students gain besides academic content;
e.g., public speaking, empathy (character development), self-confidence, self-esteem,
collaboration, writing skills, a way to express themselves, etc. – so many benefits!

•

Schedules and logistics
 I would like to have the lessons planned out and dates set in advance to make sure I
can implement in ALL of my classes according to my pacing plan.
 Finish workshop series before testing in April-May. Interruption of sequence reduces
momentum and buildup of excitement – continuity is key. Teachers would have more
time for practice and follow up.
 Rotate teaching artists so that students experience 2-3 domains of art with three
different artists. Students would like to do more than one type of workshop! [Maybe]
split 10-week series in 2. Also work more closely with school calendars for planning.

Materials
 Media resources in terms of video, photos/images.
 All the materials must be provided.
 Perhaps posters with ancient instruments and CDs with music we are focusing on.
Significant attention will be paid in Year 3 to the refinement of lesson plans and producing
materials for distribution. Funds have been allocated for a consultant charged with creating a
curriculum framework, developing instructional formats/protocols, organizing resources into
prototype teaching units, and working with program staff to produce and distribute a collection
of user-friendly print and online workbooks. The collection will be culturally and linguistically
competent, maximizing learning in and through the arts while developing student expressivity
and creativity. Activities and assessments will provide both students and teachers with
opportunities for leadership and problem solving.
•

Certainly, we expect much to change when school starts and we meet with teachers and
principals – and even more to change when the artists meet their students. We also expect that
what happens next will be as exciting and satisfying and magical as what has come before.
This is our classroom. This is our community. It's all
about the possibilities that can happen in this space.
– LA Fund Teaching Artist
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Very special thanks to our

LA Fund Teaching Artists

Joan Harrison, Visual Arts
South Gate Middle School
Integrated Content:
• Earth Science
• Social Studies/Ancient
Civilizations
• Special Education
• Special Education (Aut)

David Guerra, Theatre
Sun Valley Middle School
Integrated Content:
• Earth Science
• Life Science
• Drama

"Having a professional artist to guide us,
my students and me, was a blessed
experience."
– Participating teacher

John Zeretzke, Music
John Adams Middle School
Berendo Middle School
Integrated Content:
• Ancient Civilizations
• Special Education
• Earth Science

Kate Randolph, Theatre
San Fernando Institute
for Applied Media
Integrated Content:
• Math
• English
• Science/Math/Art
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APPENDIX A: Participant Feedback Form
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Participant Feedback Form
LA Fund 14/15
Participant ID#

LA Fund Year 2
Participant Feedback Form
5/29/15

TEAR SHEET
My name

.

My school

.

I taught

grade(s) during the 14/15 school year.

I taught

during the 14/15 school year.
[Subject(s)]

This is my  first  second year with the LA Fund Project.
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Participant Feedback Form
LA Fund 14/15
Participant ID#

What happened? What worked? What didn't work?
What did you and your students learn? What do you want to do next?
Let us know!
"My teaching artist" refers to the artist who worked with you and your students at your school.
To what extent do you agree or disagree with the
statement . . .

DISAGREE

SOMEWHAT
DISAGREE

SOMEWHAT
AGREE

AGREE

NA/NOT
SURE

1. The strategies I learned during Year 2 of the
program are relevant to my classroom practice. CD

1

2

3

4

NA/NS

2. My teaching artist was helpful and supportive. TA

1

2

3

4

NA/NS

3. The student learning objectives for Year 2 of the
program were clearly defined. CD

1

2

3

4

NA/NS

4. My teaching artist was well-prepared. TA

1

2

3

4

NA/NS

5. I'm now more motivated to integrate the arts into
my classroom. MV

1

2

3

4

NA/NS

6. My teaching artist made meaningful connections
to other content areas. TA

1

2

3

4

NA/NS

7. I think arts-based teaching strategies support the
achievement of high-value academic goals. MV

1

2

3

4

NA/NS

8. My students' experience was enhanced by their
rapport with my teaching artist. TA

1

2

3

4

NA/NS

9. I'm now more confident about integrating the arts
into my classroom. MV

1

2

3

4

NA/NS

10. My teaching artist displayed high artistic quality
and mastery of their material. TA

1

2

3

4

NA/NS

11. I believe in the future I will be able to apply the
strategies we developed in Year 2. CD

1

2

3

4

NA/NS

12. Overall, my teaching artist was very effective. TA

1

2

3

4

NA/NS

13. Overall, I feel my "how to" knowledge and skills
increased significantly this year. KS

1

2

3

4

NA/NS

14. Overall, I feel I accomplished our Year 2
objectives. O

1

2

3

4

NA/NS

15. Overall, I enjoyed participating in the LA Fund
project this year. O

1

2

3

4

NA/NS
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Participant Feedback Form
LA Fund 14/15
Participant ID#

16. What aspects of this year's LA Fund Project were the most effective for you and your
students? The least? (continue on back)

17. When the teaching artist was in your classroom, which of the following was the most
common instructional relationship you had with him/her? Use the Comment space to tell
us more about working with your teaching artist.
 S/he taught the lessons, I observed.
 S/he taught the lessons, I assisted.
 We team taught the lessons.
 Other:
Comments

18. IF you taught any of the lessons on your own, in the same or another class, did you adapt
them in any way?
 I didn't teach them on my own.
 I taught them but tried to do them the way we did when my teaching artist was there.
 I taught them and, yes, I adapted them for another class/subject.
18a. IF Yes, what changes or adaptations did you make and what happened? What was
the most challenging part(s) of teaching the lessons on your own?
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Participant Feedback Form
LA Fund 14/15
Participant ID#

19. What resources or additional support do you think you'll need to apply what you've
learned in Year 2 during Year 3 and beyond? (continue on back)

20. How would you improve the LA Fund Project in Year 3? (check all that apply)
 I'd like to learn more about what the other teachers and schools are doing.
 I'd make curriculum connections more explicit.
 I'd clarify the project's student learning objectives.
 I think we need to reduce the content we're supposed to cover in each lesson.
 I think we need less paperwork.
 I'd like to see artmaking activities be more stimulating.
 I wish we could include more teachers and students.
 I'd like more planning time with my teaching artist.
 I want specific arts-based instructional strategies and activities.
 I want my school to be more supportive and participative.
 I'd like to see increased emphasis on artmaking knowledge and skills.
 I want more classroom time with my teaching artist.
 I want to bring my kids to The Music Center.
 I want Music Center On Tour to come to our school.
 We need more reflection and writing time included with each lesson.
Other:
21. Participating in the LA Fund Project Year 2 has been a worthwhile use of my time.
 Yes

 No

22. Participating in the LA Fund Project Year 2 has been a worthwhile use of my students' time.
 Yes

 No

23. Thoughts, comments, insights, requests: What have we missed that you really want us to know
about your and your students' experiences this year? (continue on back)

Thank you!
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APPENDIX B: Sample Knowledge and Skills Continuum
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Teach the students to evaluate their
own work or/and each other’s work

Show students how to improve their
art work

Teach specific drawing/art
techniques/strategies

•

•

•

I NEED the Teaching
Artist to do these

Teaching Artist: Joan Harrison

Subject: Science/Social Studies

Build some historical background
about the type of art/artist, etc.
Mix color

•
•

Ideas for the art tasks in the
classroom

•

Teach art studio practice
•

Introduce some drawing, sketching
techniques

Teach about the elements of art
•

•

Teach the elements of art
•

Writing artists’ statements (making
them more artistically relevant)

Mixing colors
•

•

Teach studio practices
•

Teach the kids how to use the
elements of art to express what they
want to express

Teach particular painting techniques
to achieve a desired outcome (show
movement, or light in a painting).

I CAN do these on my
own

•

•

I COULD do these but will need
Teaching Artist help/support
and/or more training

Teacher Name: Ms. Bueras and Ms. Castaneda

School Name: SOUTH GATE MIDDLE SCHOOL

APPENDIX C: School Teams and Teaching Artists Break-Out Sessions
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SUN VALLEY

SFIAM

SOUTH GATE

School
Team

First, that integration of Art can effect change in
student’s confidence and self-esteem.
We learned the skills and language used in Live Theater
and the techniques to teach our students.
Also, the skills learned are transferable in real life skills
used by successful people.

Flexibility
Tableaux
Refinement
Performing for new students (incoming)
o Helps with recruitment
Need
o Perform for other classes/schools
o Enable school spirit
o Recruit teachers

•

•
•
•
•

•

•

•

Art brought out higher levels of thinking in our students
Studio practice is very important
Art motivated the students
Integrating art is easier than we thought
Students and teachers were engaged
Art lessons aligned with Common Core; increased
literacy across content areas

•
•
•
•
•
•

What are the most important things you learned as a
school this year in the project?

Change at the school starts in the classrooms
At first students reluctant – At the end they were eager
to perform
Student gained confidence and perseverance
Teachers noticed students demonstrating more interest
and desire to do THEIR BEST in these assignments.
Students for the first time were exposed to a
professional artist and responded with enthusiasm.
Collaboration
o Teachers – teachers; teachers – students
o Students – students; students – teachers
• Project Based Learning
• PASEO
o Incoming recruitment
o Atmosphere
•

•

•
•

•
•

"The word gets around!" (referring to the subsequent
STEAM project interest/enrollment)

Through Arts Integration . . .
• Teacher and Admin Collaboration
• Overall campus motivation for art
• Teachers signed up for STEM/ART project
• Art became part of our room environment

Has this project affected the climate of your school in
any way? If so, how?

LA Fund Year 2 – Year End Convening
School Teams Break-Out Session
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The integration of music has had a positive effect on the selfesteem of students.

The importance of collaboration
Music can be integrated across the curriculum
The integration of arts makes content more stimulating
Provides students with a different way of understanding

•
•
•
•

•
•

•
•
•
•
•

The need to pace the project throughout the year.
o Break workshops into 5/5 segments
Start beginning of year to set a tone/expectation
How do we extend/connect to our own school site arts
program?

Greater student appreciation of the arts!
Greater student participation in the arts
Increased teacher collaboration
Continued admin support!
Student enjoyment of learning!

Has this project affected the climate of your school in
any way? If so, how?

•

What are the most important things you learned as a
school this year in the project?

TEACHING
ARTISTS

•

•
•

•
•
•
•
•
•
•

Flexibility is essential – model, approach, needs vary with each art form and the culture of each school
5 model lesson art and content
Working for the entire school year
Obstacle of testing schedule, fall start
Dramatic difference when we have total admin support
The team concept was a frame at beginning not during
Visual art worked with a different model:
o Visits 2x per week to stay current
o Teachers, students worked between visits
o Scaffolded skills, techniques to subsequent “tasks”
o Would be interesting to talk, compare with other artists
Teaching Artists as learners – always modifying and improving
The 10-week model: 1 week artist/next week teacher worked great for theater and SFIAM teachers preferred it as
consecutive as possible.
The presence of the ARTIST is part of the value of this program. Experiencing the art form from a professional.

What are the most important things you learned as a team this year in the project?
Note: TA’s preferred to use words such as “individuals,” “instructors,” “leaders,” or at times, “conceptual team.”

ADAMS

BERENDO

School
Team

APPENDIX D: Sample Arts Integration Snapshot
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APPENDIX E: Sample Lessons
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LA Fund Project Year 2
South Gate Middle School
Teacher: Carmen Bueras
Teaching Artist: Joan Harrison
Subject: 6th Grade Earth Science
Time

Activity
Review and Instructions
In groups, students were
tasked with choosing
materials for a mixed media
model illustrating water
erosion. Criteria included
accurate representation of the
water cycle, erosion, as well as
structural integrity in the
three-dimensional model.

30 min

10 min

Teacher/Teaching Artist Shared Delivery

15 min

Studio time
Students used this time to
work in their groups and
continue assembling the
models they had begun in a
prior class. Materials include
playdough (made in Lesson 2),
tissue paper, popsicle sticks,
foil, and paint.

Clean-up
Unused materials were
returned to material tables,
extra play dough saved in
plastic bags, scraps trashed,
dioramas stored in the back of
room, tables wiped down.
Reflection
Joan led Q&A about studio
time.

Visuals/Prompts
Classroom management tool
included a thematic
call/response:
Joan: “Structural...”
Class: “...Integrity”

Art+Science Concepts

Water cycle, effects of water
erosion

“This is your art studio, we
want to keep our areas nice
and neat so we don’t lose
anything.”
OBJECTIVE (ON BOARD)
“Students will develop a
model to describe the cycling
of water through Earth’s
systems, specifically erosion.”
VISUALS
Joan brought in some example
rocks for the students to study
and touch as they modeled
their own rocks out of play
dough.

Texture, color, structural
integrity, studio practice
Water cycle, erosion

“What was something that
went really well? “ Students:
Adding color to play dough to
make it look like rocks.
“What do we need to do
better next period?” Students:
Working with play dough.
“What would make that
better and prevent the mess?”
Students: Place mats.

Proper handling of wet
materials (play dough), color
mixing, studio practice, studio
etiquette.

"You guys did really good
work this morning. The studio
practice part we will keep
working on."
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LA Fund Project Year 2
San Fernando Institute for Applied Media
Teaching Artist: Kate Randolph
Lesson 4: Theatre

Conceptual Frame
Incorporating Dramatized Narration based on Curriculum Content into the Culminating Task
Elements and Skills of Art Form
Vocal Projection, Articulation, Stage Presence, Self-Control, Facial Expression, Vocal
Inflection, Pause, Gesture, Pace, Tone, Ensemble-building, Focus, Concentration, Confidence,
Intention, Follow-through, Picking up cues, Character work
Student Outcomes
Students will:
• Use their voices to communicate with clarity, confidence, power and expressiveness
• Use their bodies, faces, and eyes to help convey meaning and character
• Practice and apply self-control of their bodies and voices
• Improve their ability to focus
• Learn the importance of listening and following directions to achieve a desired outcome
• Work together with their peers toward a greater group goal
Theatre Objective
Students will use learned theatre skills to tell a story with their voices, bodies, faces and eyes.
Content Objective
Students will gain a deeper understanding of the curriculum content in each respective subject by
rehearsing scripts they have written based upon that content.
Teacher Outcomes
Teachers will gain greater clarity and confidence in how the medium of theatre can be used to
help their students integrate their subject content.
Common Core Standards
• CCSS.ELA-Literacy. RL. 7.2
Determine a theme or central idea of a text and analyze its development over the course
of the text; provide an objective summary of the text.
• CCSS.ELA-Literacy. RL.7.7
Compare and contrast a written story to it staged version, analyzing the effects of
techniques unique to each medium.
• CCSS.ELA-Literacy. AppendixE)SFCCRA.L5
Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.

43

LA Fund Project Year 2
San Fernando Institute for Applied Media
Teaching Artist: Kate Randolph
Lesson 4: Progression of Content, Skills, and Tasks
Anticipatory Set
• Onstage: Neutral Stance, Body Control, and Focal Points
• Overview of today's lesson/ Expectations/ Model Dramatic Narration
Key Vocabulary: gesture, conveying the meaning, character, cooperation
Assessing Prior Knowledge
• What is meaning of "finding your mark?"
• What is meaning of "blocking?"
• What is the meaning of a "cue?" (Must listen for cues to move, cues to speak)
• What is the role of the Director? Why is it important to follow directions carefully and
accurately?
Getting Smarter
1) Review last week's blocking
2) Assign order to teams to come forward to do narration
3) Assign blocking for narrator positions onstage
4) Rehearse all narration teams
5) Assign cue, order, and stanza to each choral reading group
6) Rehearse choral readings in between
7) All performers return to original marks
8) Finish with 24-count movement
Becoming an Expert
With your team, rehearse using body, voice, face, and eyes to tell the story.
Assessment Criteria
• Remain focused throughout
• Use a strong projected voice and clear articulation
• Pause frequently; speak slowly and expressively
• Use gesture and body movement as appropriate to enhance the meaning of the story
• Use your face to express emotions appropriate to your character
• Choose strong focal points and use them
• Work cooperatively, feeling yourselves as one team
Making Connections
• How does using your body, face, and voice to tell a story or convey a history or health
lesson help you to understand or think more deeply about the story or lesson?
• Theme of "transformation." In our first class, we called you are actors-in-training,
"transforming" into experts. Do you feel yourself becoming more of an "expert" today?
What do you need to do more of? What is one skill that you can work on in order to
transform into more of an expert in the next 4 weeks?
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APPENDIX F: LAFund@MusicCenterLA Project Year 3 Timeline
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• PD at partner schools
• Mid-year convening

• PD at partner schools

• Evaluation findings
and YE materials
shared with teachers
and school leaders
• Initial meetings with
principals and
teachers to set
individual and schoollevel goals
• Secure dates for
skills-based PD;
collect photo release
forms; draft
Residency schedule

• Video documentation
of individual lessons
• Media (workbooks,
instructional aids,
exemplars, etc.)
developed and
produced

FEB/MAR

• Plan and implement
parent and family
arts days, including
artmaking workshops
and Music Center On
Tour performances.
• Year-end Symposium
and celebration at
The Music Center

APR/MAY

Ongoing data collection for monitoring and evaluation

Documentation: Program activities, teacher and student learning, work products

Curriculum consultant works with teachers and TAs to develop and refine curriculum units

Teaching Artists work with teachers, students, and school communities

JAN/FEB

OCT/NOV

AUG/SEP

LAFund@MusicCenterLA Year 3: Timeline

